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Introduction

Goal-setting is part of Blount County Schools Strategic Plan:

BCS Strategic Plan

Strategic Objective 2:
Ensure a guaranteed and viable K-12 core curriculum which strengthens and builds

critical thinking and problem-solving skills.

Action Item
1.2H

Data-Based Teacher Goal-Setting by Grade-level, department, and/or
individual teacher as outlined by Instructional Leader

The importance

What does the research say?
First, John Hattie is best known for his research outlining what works best in schools to
accelerate student learning. Remember, in this meta-analysis (website updated 2019), a
score of .4 indicates a practice that typically yields an average year’s growth in a learner
when performed correctly. As Hattie explains, these indicators should not be viewed as
‘stand-alone’ practices, rather as a blended approach used to support student growth.
Below is a sample list of some of the multiple practices encompassed in a strong teacher
goal-setting process.

Practice Relation to goal-setting Impact

Collective
Teacher Efficacy

The shared belief by a group of teachers in a particular
educational environment that they have the skills to
positively impact student outcomes.

1.39

Deliberate
Practice

Extensive engagement in relevant practice activities in
order to improve particular aspects of performance

.79

Clear Goal
Intentions

Clarity in the process, plans to overcome anticipated
obstacles

.51

Goal
Commitment

A persons’ determination to achieve a particular goal
requires specificity (plan for success).

.40
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Teacher clarity Outlining specific learning (e.g., Learning Targets,
Intervention goals, Learning goals) related to
organization, explanation, examples, guided practice,
and a clear success criteria.

.76

Planning and
Prediction

An explicit focus on planning ad the use of time (Target,
process, anticipated outcome, reflection)

.75

Cognitive Task
Analysis

How will specific students learn best based on behaviors
and abilities? How will learning be facilitated?

1.29

Feedback Giving the student the information they need to continue
growth

.7

Teacher
Expectations

Expectations held by teacher regarding student
performance

.43

Secondly, higher performing schools have key practices that have been researched as
effective:

● Teachers carefully study, breakdown instructional standards, and effectively
implement those standards into their curriculum with specific practices designed to
support learning.

● Educators don’t view standards as a detractor from the curriculum, rather the
foundation of the curriculum.

● Teachers have a focus on learning core skills. Grade level and vertical teams meet
to discuss students' level of standard mastery, how the curriculum supports that
mastery, and what can be done to be more effective (Dolejs, 2006).

Teacher goal-setting is about intensely targeting the method of instruction used for a
grade-level or classroom level standard where the teacher(s) has noted consistently low
levels of standard mastery by the students. It can be done by the individual teacher,
grade-level teams, vertical teams, or at the district level.

Common Pacing and Assessments

In BCS, teachers work diligently to plan for student success. One of the purposes of
common pacing and assessments is to afford teachers the data they need to (a) identify
standards that need additional/deeper instruction, (b) discuss methods of instruction with
other teachers, (c) gain and give support from/to colleagues. When we combine this
process with student goal-setting and parent-led conferencing we can begin to see huge
gains in student understanding.
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Performance vs. Mastery goals

When setting goals for yourself as a teacher, remember the process is all about ‘Mastery
Goals’. We are not in competition with each other school-to-school, or
classroom-to-classroom. We are simply participating in a process designed to improve
our practice.As stated in the Student Goal-Setting Guide, goal-setting is about ongoing
growth as opposed to competition with others (p. 3).

● Performance Goals: Think: Student-to-student. Compare performance against a
standard or against another person. For example ‘earning an ‘A’ in Spanish’ or
‘Higher scores on the ACAP’.

● Mastery Goals: Think: Student-to-self. Focus on the learning itself; achieving a
personal best irrespective of how others perform. For example: ‘speaking Spanish’,
‘improving on your previous scores’ by ‘having additional students master a
standards-baed concept’.

● (Frey, Fischer & Smith, 2019 pp. 75-79)

Dylan Wiliam, University of London, said it best:

"If we create a culture where every teacher believes they need to improve, not because
they are not good enough but because they can be even better,

there is no limit to what we can achieve."

Use SMART Goals

When discussing the results of common assessments or as you review your own class
data, set SMART GOALs:

Specific, Measurable, Attainable, Relevant, Timely

● Talk them through your thinking:
○ S:  Identify something you want to improve
○ M:  How will you know you have reached your goal?
○ A:  What actions will you take to reach your goal?
○ R:  How will it improve things for you?
○ T:  When do you plan to reach this goal?
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Supporting the Process

Administrators, Instructional Coaches and Grade-level leaders
Always support the goal setting process with encouragement and intentionality. It is
crucial to remember this is about mastery goals setting (see p. 3); teachers are not in
competition with one another. The most successful meetings have an agenda with explicit
outcomes. Guide the process. Sit in on the meeting, provide an agenda with your
expected outcomes, or request an agenda with outcomes prior to approving the meeting.
An example might include all or parts of this outline:

● Data review (common assessments, etc.)
● Identify common grade-level concerns

○ Lowest performing standards (portion of standard)
● Discuss current instructional processes

○ What is working with your learners?
○ What is not working with your learners?
○ What has consistently worked over the years?
○ How can we extend instruction in a way that would benefit mastery?
○ How can we assess mastery of this standards more effectively?

● Develop a plan
○ Set SMART Goals for improvement - turn in to Admin/Coach/Leader

● Identify individual standard-mastery concerns
○ Lowest performing standards for your learners this year

● Group discussion / support
○ Identify someone who could support you with meeting the needs of your

learners in a way not previously attempted.
○ Support someone when approached.

● Develop a plan
○ Set SMART Goals for improvement - turn in to Admin/Coach/Leader

This plan might require more than one meeting depending on time allotted. Teachers who
have participated previously will soar through this agenda. It will also provide support and
structure for teachers never having participated in goal-setting. Great things will emerge!
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Teacher Action Plan

GOAL/s ACTION STEPS

1.

2.

3.

4.

5.

WHY THIS IS  IMPORTANT:

WHO IS RESPONSIBLE: Teacher ____  Whole Group ____ Other ____

Specific Students (list)

____________________________________________________________________

HOW I WILL MEASURE GROWTH:
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COMMON ASSESSMENT GOAL/s ACTION STEPS

1.

2.

3.

4.

5.

WHY THIS IS  IMPORTANT:

WHO IS RESPONSIBLE: Teacher ____  Whole Group ____ Other ____

Specific Students (list)

____________________________________________________________________

HOW I WILL MEASURE GROWTH:
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STUDENT WORK ANALYSIS GOAL/s ACTION STEPS

1.

2.

3.

4.

5.

WHY THIS IS  IMPORTANT:

WHO IS RESPONSIBLE: Teacher ____  Whole Group ____ Other ____

Specific Students (list)

____________________________________________________________________

HOW I WILL MEASURE GROWTH:

NOTES:
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● Youtube: https://www.youtube.com/watch?v=QC_8_EdydbY What does it mean to
be a successful teacher? (13 minutes)

● Keynote address: https://www.youtube.com/watch?v=QC_8_EdydbY (4
minutes)Scantron
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